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Abstract 
The aim of this study is to analyze the teaching competencies that are present in the initial training programmes for Secondary 
Education teachers in Spain (MEC, 2007). Analysis results indicate that competencies relate more to technical and knowledge 
aspects. The competencies relate to functions like diagnose, plan, develop teaching, guiding, innovation, etc. In less extent, the 
competencies refer to social and ethical aspects. The results indicate to the need to attend ‘comprehensive labor skills’ (Crocker 
& Magana, 2004) in initial training programmes for Secondary Education teachers in Spain (Escudero, 2009; Sarramona, 2012). 
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1. Introduction 
The significant processes of social and scientific change seen in recent years (the rise of new technology, 
democratisation of access to information, digital society, immigration, globalisation and so on) have transformed our 
educational services and, particularly, the profession of our teachers.  
The said changes have constantly obliged teachers to give thought to new forms of teaching (Imbernon, 2014). 
This aspect has become more and more evident in secondary school teaching in the Spanish context. Teaching 
constitutes a particularly complicated profession at this stage of education, and is very demanding in the final years 
of the obligatory stage (a stage at which a comprehensive curriculum has been designed in order to teach very 
heterogeneous and diverse pupils) (Esteve, 2003; Gonzalez Sanmmamed, 2009; Sarramona, 2012).  
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One of the dilemmas which today’s teachers must confront is that the model of the teacher as a transmitter of 
knowledge does not appear to be sufficient (Bolivar, 2007). Faced with the new educational reality (high dropout 
and failure rates, heterogeneity in the classrooms, growth of disputes, and such like), a profession is needed which, 
in addition to having specialised scientific training, possesses the pedagogical qualities needed in order to perform 
the profession of teaching. Thus, in order to tackle teaching in these conditions, specific professional knowledge is 
required (Darling-Hammond & Baratz-Snowden, 2005; Grossman, 1990; Morine-Dershimer & Todd, 2003; 
Shulman, 1987), and, therefore, so is teacher training which deals with the specifics of being a teacher (Gonzalez-
Sanmamed, 2009). As Bolivar and Bolivar Ruano (2012) establish, in order to ‘ensure good learning for all,’ a 
system of initial training is needed which guarantees future teachers the acquisition of professional skills that allow 
them to provide effective teaching.  
There are many papers which have highlighted that in order for the teacher to successfully face up to the 
professional demands in this context,  it is necessary to move towards a new teaching profile which identifies the 
necessary cognitive, procedural and attitudinal elements (Escudero, 2009; Ferrandez-Berrueco & Sanchez-Tarazaga, 
2014; Sarramona, 2007; Tribo, 2008). Moving from this logic, a teacher’s skills profile is defended from an integral 
perspective of training which has been called ‘comprehensive labor skills’ (Crocker & Magana, 2004).  From this 
perspective, the skills are established on three levels: basic, generic and specific skills. Comprehensive labor skills 
are characterised by Sarramona (2012, citing Crocker & Magana, 2004).) in the following manner: 
x ‘The characteristics of work skills are integrated with personal and social needs, giving them an ethical and 
contextualised dimension.  
x Cultural training is included in skills training so as to enable epistemological and ontological judgements in the 
professional activity. 
x It entails resolving professional problems with a critical and constructive attitude. 
x They convert the training of professionals into a problem-solving-based task, which favours learner 
involvement and motivation.’ 
Despite these training demands, various papers in the field have underlined the deficiencies of the current skills 
profile through which it is sought to train future secondary school teachers in Spain (Escudero, 2009; Marcelo, 2009; 
Sarramona, 2007, 2012; Villar Angulo, 2009). Having regard to the integral perspective of teacher training, 
Sarramona (2012) suggests that the said skills refer almost exclusively to the strictly technical field, and that in many 
cases they do not go beyond level of knowledge, emphasising the need to also address social and ethical aspects.  
This paper puts forward an analysis of the teaching skills taken into account in the current initial training 
programmes of secondary school teachers,  looking in depth at the professional fields to which the said skills refer.  
2. Method 
The objective of this study is the analysis of the teaching skills that are present in the current initial training of 
secondary school teachers in Andalusia (Master's Degree in Secondary Education, Vocational Training and 
Language Teaching). Specifically, this study aims to know the extent to which the professional fields (theoretical, 
technical, methodological and evaluative) are present in the skills profile established in the current initial teacher 
training plans. For that purpose, the skills profile common† to nine ‘institutional documents’ (Ruiz & Ispizua, 1989; 
Valles, 2009) was analysed. The said documents are represented by the training plans of the Master of Secondary 
School Teacher Training course of the autonomous community of Andalusia (Almeria, Cadiz, Cordoba, Granada, 
Huelva, Jaen, Malaga, Pablo de Olavide and Sevilla). These are designed by universities taking as reference the 
norm that regulates the Master at a national scale (MEC, 2007). 
The documents were located on and retrieved from the official websites of the Master’s programmes.  
 
 
† A prior analysis indicated that the said universities have developed institutional documents (statement of verification of degrees) commonly 
under the guidelines of various institutional bodies. For the analysis, a common skills programme which encompassed the whole of the skills 
considered in the said training plans was created. 
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2.1. Data analysis  
The analytical method to be used is "Content Analysis" (Huberman & Miles, 1994).The process of analysis of the 
qualitative data was performed following the stages set out by Rodriguez Sabiote, Lorenzo Quiles and Herrera 
Torres (2005): data reduction, disposition and processing of the data, and the obtaining of results and verification of 
conclusions.  
Data reduction was carried out addressing the following tasks: i) separation of content units using the subject as 
criteria (in this study only the aspects referring to teaching skills were considered), the phrase as logging unit and the 
frequency as counting rule, and; ii) codification, categorisation and synthesis of the content units. The categorisation 
process performed was deductive, with the objective of adapting the content unit to the existing categories 
(professional fields). For that purpose, a category system referring to the professional and teacher knowledge was 
constructed starting from the specialist papers in the field (Escudero, 2009; Tribo, 2008; Tejada, 2009) (Table 1). 
The data analysis was supported by the data analysis programme MAXQDA11. 
 
Table 1. Category system. Professional fields and teacher knowledge 
Field  Definition 
Theoretical/Conceptual 
(knowledge) 
Skills which incorporate the knowledge relating to the profession (e.g., of the general context, 
institutional, classroom, knowledge of psychopedagogical bases of education, etc.) and cognitive 
knowledge (involving the processing of information, cognitive strategy, etc.).  
Methodological /Technical 
(to know how to) 
Skills which incorporate technical knowledge (disciplinary knowledge applied to the performance of 
a skill) and methodological (capacity to initiate procedures in diverse situations). They include 
procedures, abilities, skills related to teaching (teaching planning, learning assessment, teaching and 
learning strategies). 
Social (to know how to act) 
Skill referring to knowing how to relate to and work with others in a communicative and constructive 
manner. In the field of teaching, it refers to learning how to work with colleagues, to participating in 
the working life and tasks of the educational centre, as well as to establishing and sustaining 
appropriate relationships with other agents who influence the education of the pupil (families and 
other professionals). 
Personal/ethical (to know 
how to be) 
Skills which make reference to the knowledge aimed at skills which refer to know-how directed at 
giving sense and purpose to the profession, to analyse, reflect on and improve one’s own ideas, as 
well as to act in accordance with certain values and principles. 
 
3. Results 
The principle results obtained in this research are presented below. First, we present general results obtained from 
the analysis of the teacher skills profile established in the training plans collected, and thereafter the results obtained 
from the analysis of the content according to the fields of the skill.   
3.1. Teacher skills profile in the initial training plans for secondary school teaching staff  
The teacher skills profile represented in the institutional documents analysed is made up of five basic skills, nine 
transverse skills, 14 general skills and 56 specific skills.  
A general analysis of the teacher skills profile found in the Andalusian plans indicates that they support all the 
general and specific skills established in the regulations (the said skills are described in Appendix A and B). In 
addition to those skills, the programmes add three general skills:  
x To encourage critical, thoughtful and enterprising spirit (CG12). 
x To develop and guarantee respect for human rights and the principles of universal accessibility, equality, non-
discrimination, democratic values and a culture of peace (CG13). 
x To develop learning abilities in the pupils which allow them to continue studying in a way that must to a greater 
extent be self-guided and autonomous (CG14).  
Within the specific skills, skills are added by the plans which supplement those laid down in the regulations for 
the subjects contained in the specific and practicum modules. These skills refer to disciplines such as Developmental 
and Educational Psychology, Sociology of Education, Specific Didactic, and so on. 
Dealing with the basic skills, we find aspects referring to ‘Possessing and having a proper grasp of knowledge 
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which provides a basis or opportunity to be original in the development and/or application of ideas, often in a 
research context,’ to applying knowledge so as to solve problems in new professional contexts, to forming 
judgements with ethical responsibility, to communicating clearly and unambiguously, and having the capacity to 
learn in a self-guided and  autonomous way.   
On the other hand, the transversal skills refer to aspects such as the planning and management of the professional 
activity, development of higher cognitive processes, management of processes of improvement, effective 
communication, working in a team and with teams, development of ethical attitudes, and incorporation of new 
technology into personal and professional work together with effective use of it.  
Along general lines, the skills refer to diverse teaching functions such as teaching, assessing, guiding or 
counselling pupils and families, and research and participation in the educational centre.   
3.2. Skill field in the teacher skills profile of the initial training plans  
With respect to the analysis of the frequency of the professional fields in the teacher skills profile of the 
Andalusian training plans, the results show that a total of four of the general skills and 27 of the specific refer to the 
theoretical or conceptual field. On the other hand, eight of the general skills and 20 specific skills refer to the 
methodological and technical field, three of the general skills and six of the specific refer to the social field, and only 
three general and three specific to the personal and ethical field.  
Below we describe the profile skills according to the professional fields.  
3.2.1. Theoretical or conceptual skills  
 
The general and specific skills which refer to the theoretical or conceptual field gather together aspects referring 
to knowledge relating to the profession such as the disciplinary (history and development of the subjects, 
educational content), didactic, developmental and educational psychology, the education system, legislation and the 
educational context of secondary education, characteristics of the teaching profession, educational research and 
innovation, and sociological aspects of education at secondary level. The skills are formulated in such a way that the 
future teachers may know and analyse the above-mentioned professional know-how. Amongst them, we can cite 
skills 1, 6, 7, 9 and 10 described in Appendix A of this paper. Among the specific skills we find the following:  
 
x To conceptualize rigorously and precisely the psychodevelopmental, psychoeducational and cultural keys which 
provide the context for the development of the adolescent and their  implications in the teaching-learning 
processes. 
x To know and analyse the psychological and cultural factors which favour learning.  
x To analyse the educative power of the school in continuous relation and interaction with other adolescent 
educational contexts. 
3.2.2. Technical and methodological skills  
 
The skills corresponding to the technical and methodological field refer to skills, abilities and procedures aimed 
at the development of diverse teaching functions. We find general and specific skills referring to planning, 
development and evaluation of the learning-teaching processes, to assessment of educational process, educational 
research, development of teaching (didactic methodologies, attention to diversity, resolution of disputes in the 
classroom, motivating and stimulating effort, guiding learning) and tutorial and guidance of the families.  
The general skills referring to this field are 2, 3, 4, 8, 11, 7 and 14 (Appendix A). From the specific skills we 
quote the following: 
 
x To plan the process of teaching in his or her specific area, designing didactic materials and educational tasks. 
x To develop processes of interaction and effective communication in the classroom, showing good control of the 
spoken and written word in teaching practice. 
x To analyse the results of the evaluation and to arrive at conclusions which help to improve the processes of 
teaching and learning. 
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3.2.3.  Social skills  
 
Turning to the social field, we find a collection of specific and general skills referring to participation in 
evaluation of, and research and innovation in the process of teaching and learning (CG8), the design and 
development of activities in order to contribute to making the educational centre a place of participation and culture 
in the area where it is located (CG8), and to participation and collaboration in the planning of the educational 
curriculum at centre (CG4) and classroom level (CG2). Among the specific skills, we find references to knowing 
how to relate to the pupils and their families, to valuing the organisational culture of each centre, and to developing 
tutorial processes in collaboration with the Counselling Department.  
3.2.4. Personal and ethical skills 
 
Among the general and specific skills which make reference to the personal and ethical field of the profession, 
we find skills relating to social justice and essentially focussed on the development of actions and areas of education 
which deal with fairness, emotional education, education in citizenship (CG5), to guaranteeing fundamental rights 
(CG13), and to the development of certain personal qualities (for example, critical spirit) (CG12).   
4. Conclusions and discussions 
This study is an analysis of the teaching skills with which their training seeks to equip the secondary school 
teachers of tomorrow in the Spanish context, and specifically in Andalusia.  
The results show that the institutional documents analysed contemplate the logic of the integral professional skills 
model. The aforesaid training plans set out a skills profile broken down into basic, transversal, general and specific. 
The plans analysed contemplate basic and transversal skills which correspond to those set out by the European 
Higher Education Area (Tuning Educational Structures in Europe, Gonzalez & Wagenaar, 2003) and various 
experts in the teaching field (Cano, 2005; Bernal &Teixido, 2012)..  
Generally, the skills contemplated in the training plans are to a greater or lesser degree directed at training future 
teachers to tackle diverse professional functions (to assess, plan, implement teaching, tutor, and so on).  
Having regard to the professional fields, the results show that the general and specific skills of the analysed 
documents largely refer to theoretical or conceptual, and methodological and technical fields, and, to a lesser extent, 
to the social, and personal and ethical fields. These results are in keeping with what Sarramona (2007, 2012) 
established as regards the skills included in the regulations which govern the current training programmes. It is 
necessary, therefore, to extend and integrate –from an integral perspective of teacher training– fundamental ethical, 
personal and social aspects in the development of the teaching profession (Escudero, 2009; Sarramona, 2012), such 
as the intrapersonal (knowing oneself, emotional equilibrium) and interpersonal (balanced personal relationships), 
and aspects of teaching identity, exemplariness, and commitment to the profession (continuous professional 
development), and similar (Tribo, 2008). 
With the aim of securing a more rounded knowledge adapted to the contexts in which the training programmes 
are carried out, we deem that studies would be needed which aimed at an in-depth examination of the skills which 
feature in the current training plans, taking account of the analysis of how they are put into practice and their 
implementation, as well as the manner in which they address the principal characteristics and conditions for the 
development of a training based on integral work skills.  
Appendix A. General skills established in the Ministerial Order ECI/3858/2007 (27 December) which 
regulates the current masters programmes  
1. To know the curricular contents of the school subjects relating to the corresponding teaching specialisation as 
well as the corpus of didactic knowledge revolving around the respective processes of teaching and learning (CG1). 
2. To plan, develop and evaluate the teaching and learning process, promoting educational processes which 
facilitate the acquisition of the skills taught according to the level and previous education of the pupils as well as 
their guidance or counselling, both individually and in collaboration with other teachers and professionals in the 
educational centre (CG2). 
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3. To look for, obtain, process and communicate information (spoken, in print, audiovisual, digital or 
multimedia), to transform it into knowledge and to apply it to the processes of teaching and learning of the school 
subjects of the specialisation studied (CG3). 
4. To draw up the curriculum which is to be implemented in a teaching centre, participating in the collective 
planning thereof; to develop and apply didactic methodologies, both personalised and for groups, adapted to the 
diversity of the pupils (CG4). 
5. To design and develop learning areas with particular attention to fairness, emotional education and the 
teaching of values, equality of rights and opportunities for men and women, citizenship education and respect for the 
human rights which facilitate life in a society, decision-taking and the construction of a sustainable future (CG5). 
6. To acquire strategies to stimulate the pupil’s effort and to promote his or her capacity to learn by himself or 
herself and with others, and to develop thinking and decision-making skills which facilitate autonomy, confidence 
and personal initiative (CG6). 
7. To know the processes of interaction and communication in the classroom, to have full control of the social 
skills and abilities needed in order to foster learning and coexistence in the classroom, and to deal with disciplinary 
issues and dispute resolution (CG7). 
8. To design and carry out activities, whether formal or not, which contribute to making the centre a place of 
participation and culture in the area where it is located; to develop the functions of tutorial and pupil guidance or 
counselling in a collaborative and co-ordinated manner; to participate in the evaluation, research and innovation of 
the processes of teaching and learning (CG8). 
9. To know the regulations and institutional system and models for improvement of quality applicable to teaching 
centres (CG9). 
10. To know and analyse the historical characteristics of the teaching profession, its current situation, 
perspectives and interrelation with the social reality of each era (CG10). 
11. To inform and give assessment to the families about the process of teaching and learning, and about the 
personal, academic and careers guidance given to their children (CG11). 
Appendix B. Specific skills in the Ministerial Decree 
Table 2. Specific skills 
Module Subject Skills 
Generic Learning and 
development 
of personality 
To know the characteristics of the pupils, their social contexts and motivations. 
To understand the development of the personalities of those pupils and the possible dysfunctions 
which may affect learning. 
To prepare proposals which have their bases in the acquisition of intellectual and emotional 
knowledge, skills and aptitudes.  
To identify and plan the resolution of educational situations which affect pupils with different 
capacities for and different rhythms of learning. 
Educational 
processes and 
contexts 
To know the processes of interaction and communication in the classroom and the centre, to deal 
with and resolve possible problems. 
To know the historical development of the education system in our country. 
To know and apply information resources and strategies, tutorial and academic and careers 
guidance.  
To promote acts of emotional education, and education in values and citizenship.  
To participate in defining the educational project and in the general activities of the centre having 
regard to the criteria of improvement of quality, attention to diversity, and prevention of 
problems of learning and coexistence. 
Society, 
family and 
education  
To relate education to the environment and to understand the  function of the family and the 
community as educator, both in acquiring skills and learning, and in respecting rights and 
freedoms, equality of rights and opportunities of men and women, and equal treatment of and 
non-discrimination against disabled people. 
To know the historical development of the family, its different types and the effect of the familial 
context on education.  
To acquire social skills in relationship and family counselling. 
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Specific  
Complements 
for 
disciplinary 
training 
To know the educational and cultural value of the subjects corresponding to the specialisation 
and the contents taught therein. 
To know the history of and recent developments in the subjects and their perspectives in order to 
be able to transmit a dynamic vision of them. 
To know contexts and situations in which the various curricular content is used or applied. 
Learning and 
teaching of 
the 
corresponding 
subjects 
To know the technical-practical developments in teaching and learning of the corresponding 
subjects. 
To transform the curricula into activity and work programmes. To acquire criteria for the 
selection and preparation of educational materials. 
To foster a climate which facilitates learning and evaluates the contributions of pupils.  
To integrate education in audiovisual and multimedia communication in the process of teaching-
learning. 
To know strategies and techniques and to understand assessment as a tool for regulation and 
stimulation of effort 
Innovation in 
teaching and 
introduction  
to educational 
research  
To know and to apply innovative teaching proposals in the field of the specialisation taught.  
To analyse critically the carrying out of the teaching, good practices and guidance or counselling, 
using quality indicators.  
To identify the problems relating to teaching and learning of the specialisation’s subjects and to 
put forward alternatives and solutions.  
To know and apply basic methodologies and techniques of   educational research and techniques 
and to be able to design and develop research, innovation and evaluation projects. 
 
 
Practicum 
Teaching 
practice 
including the 
final project 
of the 
Master’s  
 
To acquire experience in the planning, teaching and evaluation of the subjects corresponding to 
the specialisation. 
To show good control of the written and spoken word in teaching practice.  
To master the social skills and abilities needed in order to foster a climate which facilitates 
learning and coexistence.  
To participate in the proposals for improvement of the different fields of operation starting from 
reflection based on the practice.  
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